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Neo-Marxism Has
Failed Blacks. There's

a Better Way

n May 25, 2020, George Floyd

died from “cardiopulmonary

arrest” after an alleged at-
tempt to pay in a store with a counter-
feit twenty-dollar bill. His death shook
the whole country. Classes at schools
and universities were cancelled. A
hard-hearted professor who refused
to grade black students more leniently
than their white classmates was put on
involuntary leave and allegedly threat-
ened to be terminated.* In silent tribute
to George Floyd, the leaders of the Dem-
ocratic Party kneeled for eight minutes
and forty-six seconds on the floor of
Emancipation Hall in the U.S. Capi-
tol. Demonstrations, protests, rioting,
looting, and acts of arson rocked cities
across the United States; the sculptures
of “white racists” (including the sculp-
tures of George Washington, Thomas
Jefferson, Christopher Columbus, and
Miguel de Cervantes) were vandal-
ized. Although the riots caused about
$2 billion worth of damage, the liber-
al media would repeat a mantra about
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“mostly peaceful protests.” Even those
rioters and looters who were arrested
and charged often got only a slap on
the wrist: their charges were dropped,
or they were convicted on lesser counts
with no jail time, such as trespassing.?

In retrospect, both the volume of
the “protests,” and a very lenient atti-
tude of the American liberal commu-
nity and officials to rioting and looting
that accompanied the “protests,” seem
quite strange. Indeed, rather than be-
ing a reincarnation of Martin Luther
King Jr., Floyd was a drug user who had
committed at least nine crimes, includ-
ing an armed robbery. Several months
before Floyd's death, thirteen children
were shot dead in just one city (St Lou-
is) during just a six-month period? but
there were no protests or kneeling of
Democratic Party leaders in silent trib-
ute to them—maybe because both the
murderers and the victims were blacks,
while in Floyd's case the victim was a
black and the arresting policeman was
white?
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Actually, according to American “lib-
erals,” this explanation is perfectly cor-
rect: in their view, Floyd's death was a
manifestation of “systemic racism and
police brutality,” which became the last
straw that triggered the protests with
acts of violence fully understandable
under such circumstances. This argu-
ment, however, does not seem to dove-
tail with certain other observations.
It is difficult to believe that “systemic
racism” dominates our society when
blacks have been elected or appointed
president, vice-president, Secretary of
State, Secretary of Defense, governors,
and mayors of such large cities as New
York, Boston, Chicago, and Atlanta;
where the representation of blacks in
the House of Representatives matches
their representation in society, and their
representation in the Supreme Court
almost doubles their representation in
the population at large; and where so-
called “affirmative action,” despite its
recent difficulty in the courts, still gives
advantages to blacks when they apply
for a job, a government contract, or uni-
versity admission?

Maybe, as is often claimed, police kill
unarmed blacks more often than un-
armed white Americans? Some peer-re-
viewed studies indicate that this is not
the case.4 But even if it were true, there
is a more obvious explanation for this
occurrence than “police racism,” espe-
cially in light of the large non-white
component of big-city police forces: in
2019 (the year preceding the death of
George Floyd), among 7,964 Americans
arrested for murder and nonnegligent
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manslaughter, 4,078 (that is, more than
50 percent) were black.> Isn't it quite
predictable, as Heather Mac Donald
points out, that “the more frequently of-
ficers encounter violent suspects from
any given racial group, the greater the
chance that a member of that group
will be fatally shot by a police officer?”®

A sad confirmation of this thesis has
been observed in the death of a black
man, Tyre Nichols, who was beaten to
death by five black policemen during a
traffic stop. Paradoxically, although a
reference to “systemic racism” to ex-
plain this murder would seem foolish,
it did not prevent liberal advocates from
claiming that “the race of the officers
involved is far less important than the
race of the victim,” and that “there is
nothing in our country that is divorced
from issues of race.””

So, why has the thesis about “the
systemic racism” of American life and
institutions been accepted by a signif-
icant part of the public as an undispu-
table fact? The answer to this question
can be found in the continuing spread
of neo-Marxist ideology in the United
States.

The classical Marxists divided hu-
man society into “capitalist exploit-
ers” and “exploited proletarians” and
claimed that the proletarians, who “have
nothing to lose but their chains,” would
become the driving force of future so-
cialist revolutions. But over time, after
the Russian Bolshevik revolution of
1917 and the two World Wars, European
and American proletarians had much to
lose besides their “chains,” and they did
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not resemble at all the deprived prole-
tarians from Jack London’s and Upton
Sinclair's novels. That is why the Amer-
ican neo-Marxists have redelegated the
role of the “oppressed” group, from as-
similated middle-class proletarians to
racial, ethnic, and gender minorities,
especially blacks, who “will play an in-
tegral and leading role in the struggle to
overthrow the racist system of capitalist
exploitation once and for all.”

And, just as classical Marxists used
their propaganda to radicalize proletar-
ians, the neo-Marxists use the thesis of
“systemic racism” in American society
and institutions to radicalize the “op-
pressed” minorities, to legitimize their
“struggle for their rights” in the public
eye, and to instill a profound sense of
guilt in “white oppressors” about their
“privileged” position in society.

An interesting parallel can be drawn
between the privileges that Bolsheviks
provided to Russian proletarians after
the October Revolution of 1917, and
the privileges that liberal society has
provided to black Americans as com-
pensation for being victims of systemic
racism. After the October Revolution,
having “proletarian origin” became nec-
essary, or at least highly advantageous,
for promotion to leadership positions or
university enrollment. Moreover, prole-
tarians were not subject to prosecution
for robbing the so-called “exploiters”;
rather, they were actively encouraged to
partake in “looting the looters,” with the
term “looters” being applied to the bour-
geoisie. It's worth noting, however, that
once the communist leaders consol-
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idated their power, these proletarian
privileges were abandoned, and Soviet
workers began sharing the poverty and
disenfranchisement experienced by the
rest of the Soviet population.

The already mentioned “affirmative
action” is one example of the privileg-
es granted to blacks in America (as well
as to some other historically disadvan-
taged groups) as compensation for their
oppression. Another such “compensa-
tion” is a de facto right to perform loot-
ing as long as the cost of stolen goods
is below $1,000 or the looter “needed
stolen goods™ (of course, this right was
not explicitly granted just to blacks, but
it is leftists and “young Black activists”
themselves who legitimize looting as
“a struggle for racial justice.”)* Finally,
although the welfare system was not
developed specifically to benefit blacks,
they are disproportionately represented
among its clientele.*

To be sure, some members of the
black community have benefited from
these privileges. Among them, there
are two ‘“affirmative action” presi-
dents—U.S. President Barack Obama
and Harvard University President Clau-
dine Gay—who would hardly have been
elected to their positions but for their
race.” Another example is Judge Ketan-
ji Brown Jackson, who would not have
been considered by President Biden for
nomination to the Supreme Court had
she not been black and female.

On the other hand, the advantage
gained from these privileges for the
average black person in the U.S. is far
less obvious. For example, many black
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university students underperform be-
cause, thanks to affirmative action, they
have been admitted to elite universities
without the requisite academic pre-
paredness. Because of this “mismatch,”
these students graduate or pass bar ex-
ams at lower rates than black students
who are not similarly mismatched.*
To be sure, encouraging black youth to
commit looting and other crimes by
granting them reprieve from serious
punishment increases the likelihood of
criminalization, which is hardly ben-
eficial for them, their families, and the
black community in general. And, final-
ly, there is still the decades-long debate
over the role of expanded welfare bene-
fits on black family structure.®

There is, however, a less direct but
even more significant negative outcome
of the policies aimed at compensating
blacks for systemic racism: these pol-
icies have promoted in many blacks
a ‘“victim mentality” or “victimhood
mindset,” with its core idea that it is
impossible for them to achieve success
in an ineradicably “racist” society. The
danger of victim mentality has been
demonstrated in psychological research
of the internal versus external locus of
control. Data shows that it is the inter-
nal locus of control (viewing outcomes
as contingent on one’s own actions)
rather than the external locus of control
(attributing outcomes to external forc-
es) that is linked to both high academic
achievement and success in the labor
market.®

The preceding discussion largely
explains why significant segments of
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the black population have worse social
outcomes today than they did before
the implementation of all the “com-
pensation-for-racism” programs and
policies.”” In 1960, for example, only 22
percent of black children were raised
in a single-parent family; 30 years later,
this number was more than three times
higher.®

In 1899, black high school students
from “the M Street School” outper-
formed the students attending two of
the three white high schools in Wash-
ington D.C.* These days, “over half of
black young men who attend urban
high schools do not earn a diploma. Of
the dropouts, nearly 60 percent will go
to prison at some point.” The perfor-
mance of those black youngsters who
stay at school doesn't leave much room
for optimism either: Only 14 percent of
black eighth graders achieve proficiency
in reading, and only 13 percent of them
achieve proficiency in math.*

Finally, it was after the expansion of
welfare as a key component of the “War
on Poverty” that “black crime began
to escalate markedly in the late 1960s
and continued to play a major role in
the multi-decade crime boom that fol-
lowed.™*

Although grossly contributing
to the above problems that the black
community is facing, racial “privileges”
have not been the only such contribu-
tor. Another such contributor has been
thoroughly analyzed by Thomas Sowell.
Sowell traces the roots of these prob-
lems to the “subculture that goes back
for centuries, which has encompassed
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everything from ways of talking to at-
titudes toward education, violence, and
sex,”? and which was originated from
the white population of the old South.
Thomas Sowell writes:

The cultural values and social patterns preva-
lent among Southern whites included an aver-
sion to work, proneness to violence, neglect of
education, sexual promiscuity, improvidence,
drunkenness, lack of entrepreneurship, reck-
less searches for excitement, lively music and
dance, and a style of religious oratory marked
by strident rhetoric, unbridled emotions, and

flamboyant imagery.2

Black slaves, who lived within this
subculture for centuries, adopted its ele-
ments and carried them to the North af-
ter emancipation and through the 1960s
and 1970s, and this subculture contin-
ues to exert a profound influence on the
lives of those in low-income, predomi-
nantly black areas to this day.

This view is consistent with the so-
cio-cultural theory of the famous Rus-
sian-Jewish psychologist and educator
Lev Vygotsky.2¢ According to this the-
ory, people are not born smart or stu-
pid, moral or immoral, lazy or indus-
trious; it is the culture within which
they grow and which they adopt that
cultivates certain qualities in them. The
mechanism of this process relates to
children’s appropriation of the so called
“cultural tools” (language, methods of
thinking, moral norms, etc) that, having
been mastered and internalized, come
to mediate their social behavior, prob-
lem solving, self-regulation, moral rea-
soning, etc. In particular, Vygotsky has
demonstrated how the language that
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children acquire and master in the con-
text of their communication with adults
becomes their major tool for self-regu-
lation—that is, the ability to resist im-
pulsive actions, manage emotions and
attention, follow rules, and do what is
necessary rather than what is immedi-
ately desirable.

Accordingly, the roots of children’s
problems with self-regulation can be
found in the history of their early ver-
bal communication with parents. From
this perspective, the fact that many
black children demonstrate serious
problems with self-regulation,> which
later becomes a major reason for their
poor school performance, can be at-
tributed to deficiencies in parent-child
early verbal communication. And, in-
deed, one study demonstrated that by
the age of four years, the difference in
the number of words heard by low SES
(socio-economic status) predominant-
ly black American children and higher
SES predominantly white American
children reaches 30 million.*¢ This dis-
advantage, however, can be overcome
by providing low-income black children
with specially designed intervention. In
particular, as our study demonstrated, a
Vygotskian-based preschool curriculum
makes it possible to substantially pro-
mote self-regulation in black American
children.?

Thus, providing blacks in the U.S.
with various privileges as compensa-
tion for “systemic racism” leads to con-
solidating the major problems they are
facing rather than helping resolve them.
The right avenue to resolve these prob-
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lems relates to providing black children
with enriched educational opportu-
nities that will help them succeed at
school and in life.
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